Results of Comprehensive Strategy for
Parent Notification in
New York City Department of Education, 2000 — 2006

February 13, 2006

Prepared by:

Reliance Communications, Inc.
603 Mission Street

Santa Cruz, CA 95060
888-527-5225



NYC Department of Education: Unique School District, Common Challenges

The New York City Department of Education is the nation’s largest school district, serving more than 1350
schools with over 1.1 million students, 140,000 employees, and a $15 billion budget. Through a
comprehensive reform program called Children First, the NYC Department of Education has been working
to transform the system, ensuring that every child will graduate with the skills to become a fully engaged

member of society.

As part of Chancellor Joel Klein's mandate to increase city wide attendance rates
and standardize absence notification, SchoolMessenger was identified as a key
technology partner. SchoolMessenger was chosen based on its diverse
— la o experience serving the parent notification needs of thousands of schools and

VL = o= Fo districts from across the country. The contract was formalized in 2000 and since

that time, SchoolMessenger has brought on board more than 400 schools — many

The nation's largest school of which have historically struggled to keep students in school. These schools use

system, NYCDOE serves 1.1
million students across the five
city boroughs.

a version of SchoolMessenger's flagship notification system which has been

customized for New York City. The results have been tremendous.

Dramatic Gains in Attendance Rates

NYC Department of Education, like many urban school districts, faces significant challenges with student
attendance rates. Extensive studies show that schools that curb student mobility (absenteeism) tend to see
greater student achievement at all grade levels (Myers, 2000; Hinz, 2003). The implementation of
technologies like SchoolMessenger plays an integral role in increasing parental awareness, and

encouraging parental involvement in student education and achievement.

Consistent communication between educators and parents has been linked to higher levels of student
attendance and achievement'. To quantify recent trends of New York City SchoolMessenger users, the
change in attendance for the 2004-2005 and 2005-2006 school years were compared using data from a

survey performed in January 20062.

Figure 1
Survey of SchoolMessenger User Attendance Change 05-06 Number %
Positive Change 138 74%
Negative Change 45 24%
No Change 4 2%
Total 187 100%

' Parent Communication White Paper, Appendix C
2 Attendance data gathered from the New York City Board of Education at http://www.nycenet.edu/offices/stats/ cross referenced
with SchoolMessenger research survey performed in January 2006.




Figure 1 illustrates the number of New York City survey respondents that showed a positive, negative, or no
change in attendance from the previous year. Most significantly, over 73% displayed a positive increase in
attendance, while 26% saw negative or no change in attendance. Of the schools experiencing a positive
change in attendance, Figure 2 displays the average changes according to region (Tables 1 and 2 in the

Appendix A provide complete survey data by region).
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These results show that users with a positive attendance change increased their attendance rate by 2.06%.

In absolute terms this improvement equals an additional 3,000 students attending school each day in the
studied schools®.

Successful Notification: More than just Attendance Calling

Those schools seeing a positive increase in attendance also showed a commitment to communicating with
parents about a range of subjects. This underscores the note that technology like SchoolMessenger is part
of a comprehensive school effort to improve communication with parents. A recent article published in the
Journal of Negro Education suggests that technologies such as SchoolMessenger not only develop trust in
the school’s accountability for the safety of its students, but also promote parent support via improvements
in communications (Hinz, 2003).

Therefore, it is not surprising that the schools showing the greatest increase in attendance also exhibit a
balance between the types of messages they are sending — both disciplinary notifications (regarding
absences and tardies) and constructive notifications (regarding PTA / after school programs and other

announcements).

® Based on 2005-2006 school registers found at http://www.nycenet.edu/offices/stats/.
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Figure 3 displays how the schools experiencing positive attendance changes are using their systems. See

Appendix B.I for further detail.

As noted earlier, the schools described here have found a balance between the frequency of disciplinary
and constructive messages going home to parents. Just over 93% and 62% of these schools make
absence-related calls and tardy-related calls, respectively. After-School program updates, PTA messages,
and general announcements round out the notification efforts (47%, 74%, and 77% respectively). This is an
important trend highlighting that parents are offered variety in the types of messages coming from the
school. Given the strong correlation between this variety and the increases in attendance, it seems likely a
balanced approach is essential to reaching and informing parents in a way that positively affects student

attendance.

Further evidence is found by looking closer at Region 9 schools which stand significantly ahead of the other
regions in terms of positive attendance change (3.64%, Figure 2). In comparison to the region with the
lowest positive attendance change Region 1 (1.47%, Figure 2) it is clear that the greater use of

SchoolMessenger coincides with the larger positive attendance change.

Figure 4
Uses of SchoolMessenger by the Regions Showing the Least and the Most Positive Attendance Changes
Region Absence % Tardy % Announce% AfterSchoolProgram% PTA%
Region 1 75.00% 58.33% 58.33% 33.33% 58.33%

Region 9 100.00% 93.33% 93.33% 53.33% 93.33%



Appendix A
Table 1

The Number of Surveyed Users Experiencing Attendance Changes

Positive Negative
Region Change Change No Change Total
Region 1 12 6 1 19
Region 2 11 6 0 17
Region 3 36 3 0 39
Region 4 7 0 0 7
Region 5 7 3 0 10
Region 6 10 9 3 22
Region 7 14 3 0 17
Region 8 10 6 0 16
Region 9 19 6 0 25
Region 10 12 3 0 15
Total 138 45 4 187
Table 2
The Percent of Surveyed Users Experiencing Attendance Changes
Positive Negative
Region Change Change No Change Total
Region 1 63.16% 31.58% 5.26% 100.00%
Region 2 64.71% 35.29% 0.00% 100.00%
Region 3 92.31% 7.69% 0.00% 100.00%
Region 4 100.00% 0.00% 0.00% 100.00%
Region 5 70.00% 30.00% 0.00% 100.00%
Region 6 45.45% 40.91% 13.64% 100.00%
Region 7 82.35% 17.65% 0.00% 100.00%
Region 8 62.50% 37.50% 0.00% 100.00%
Region 9 76.00% 24.00% 0.00% 100.00%
Region 10 80.00% 20.00% 0.00% 100.00%

Regional Ave 73.65% 24.46% 1.89% 100.00%



Appendix B

How SchoolMessenger is Being Used by Top Performers

Absence Lateness  General After-School PTA
Response | Calls Calls Announcements Programs Announcements
very often 84.39% 50.79% 18.09% 7.49% 13.76%
often 4.05% 7.41% 27.13% 11.23% 23.81%
sometimes 4.62% 4.76% 31.91% 28.34% 36.51%
rarely 1.16% 2.12% 4.79% 11.23% 5.82%
never 5.78% 34.92% 18.09% 41.71% 20.11%
Total 100.00% 100.00% 100.00% 100.00% 100.00%

Uses of SchoolMessenger by the Regions Showing the Least and the Most
Positive Attendance Changes

Region 1
After School
Response Absence % Tardy % Announce % Program % PTA %
very often 8 66.67% 5 41.67% 4 33.33% 0 0.00% 2 16.67%
often 1 8.33% 2 16.67% 2 16.67% 0 0.00% 1 8.33%
sometimes 0 0.00% 0 0.00% 1 8.33% 4 33.33% 4 33.33%
rarely 0 0.00% 0 0.00% 2 16.67% 3 25.00% 2 16.67%
never 3 25.00% 5 41.67% 3 25.00% 5 41.67% 3 25.00%
Total 12 100.00% 12 100.00% 12 100.00% 12 100.00% 12 100.00%
2 sometimes 9 75.00% 7 58.33% 7 58.33% 4 33.33% 7 58.33%
Region 9
After School
Response Absence % Tardy % Announce % Program % PTA %
very often 14 93.33% 11 73.33% 3 20.00% 1 6.67% 4 26.67%
often 0 0.00% 0 0.00% 4 26.67% 3 20.00% 3 20.00%
sometimes 6.67% 3 20.00% 7 46.67% 4 26.67% 7 46.67%
rarely 0.00% 0 0.00% 0 0.00% 2 13.33% 0 0.00%
never 0.00% 1 6.67% 1 6.67% 5 33.33% 1 6.67%
Total 15 100.00% 15 100.00% 15 100.00% 15 100.00% 15 100.00%
> sometimes 15 100.00% 14 93.33% 14 93.33% 8 53.33% 14 93.33%
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PARENT COMMUNICATION WHITE PAPER For more information and resources: schoolmessenger.com/nplb

Fix
Once problems are identified NCLB legislation provides certain methods for fixing the problem.
But, all in all, it relies on the skill and creativity of education professionals to make sure the

problems are addressed. The main benefit of NCLB is not that it solves problems but that it
provides a framework for analyzing the situation.

Report

Once actions are taken, results of the action are communicated. The greater the consistency of the
message and the greater the consistency of the delivery the easier it will be for people to
understand and remember.

Two-Way Meaningful Communication

That schools have this information garnered through the process it is great, but the real benefit
exists in sharing the information. Through sharing information we strengthen the relationship
between schools, parents and community members. We include everyone in the process of
creating better schools, building better educational systems and increasing educational
achievement.

Consider again the legislative phrase “regular, two-way, meaningful communication” as the crux
of the assess-fix-report cycle. Many times, despite our best efforts, the messages just don’t make
it home. Parents just aren’t as informed as we want them to be.

In titling this act No Child Left Behind the intention of the government was to put the focus on
the children. And indeed that is where the end goal should be — to raise student achievement.
But, children cannot always be expected to be accountable for themselves. That’s why a deeper
review of No Child Left Behind reveals that the legislation is about more than just children, it is
also about parents. The legislation really aimed, in large part, at allowing parents to become more
involved in their child’s education.

The challenge, however, is to increase this two-way meaningful communication, share all of this
information, strengthen all of these communities and involve parents without additional
resources. That is where relationship technology can play a part.

Page 4 of 13



PARENT COMMUNICATION WHITE PAPER For more information and resources: schoolmessenger.com/nplb

The Achievement Pathway

The achievement pathway is an information stream that T A
begins with the analysis phase of No Child Left Behind I ' |1.
and ends with increasing student success. By adding a = :
relationship technology layer to the NCLB process,
educators and administrators — often stretched too thin
— can reach further into the community and get their
messages out to broader audiences. Because of
increased demands and winnowing resources,
institutions are adopting relationship technologies that
increase the free flow of information from the school to
the parents.

. o
— ] il
—
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Importance of Communication

Data-Driven Decision Making

Before reviewing the topic of communicating information it is important to focus on the issue of
gathering and analyzing data. Everyone involved in a child’s education uses data in different
ways. Districts use data to target resources; schools use information to assist with teacher
development and ensure equal opportunity for achievement; teachers use information to better
instruct; and parents use information to monitor the progress of both the school and their child.
NCLB concentrates on using indicators, trend reporting and data analysis in order to identify
strengths and weaknesses in performance. However, the data often stays in the silos where the
research was prepared. Whether it is because of lack of training, incompatible technology or the
politics2 of who “owns” the data, the information is not being disseminated to the appropriate
people.

Sharing Information

Throughout, data improves our decision making capabilities. Yet, the key stakeholders do not
always have access to all of the necessary information or don’t have the time and opportunity to
process all of the data.

Traditionally we have attempted to share information through formats like parent conferences,
staff meetings, and letters home. While these can not and should not ever go away, they can be
augmented by the use of relationship technology.

2 American Association of School Administrators | The School Administrator Web Edition, December 2002 “Data-Driven Districts”
http://www.aasa.org/publications/sa/2002_12/LaFee.htm
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PARENT COMMUNICATION WHITE PAPER For more information and resources: schoolmessenger.com/nplb

Mandatory Reporting

“Accountability begins with informed parents, communities and elected leaders so
we can work together to improve schools.” — US Department of Education’

Below is a selection of the information that schools must provide to parents and community

. . 4
members “in an understandable format, in the parent’s own language:”

Accountability is Critical

e [Each state will create assessments that measure what children know in reading and math
(grades 3-8).

e Data from these assessments will be shared publicly in annual report cards on
school performance ($387 million is authorized for states to develop and
administer these assessments).

e The State Report Cards must provide information on:

o How students are achieving overall as well as information disaggregated by race,
ethnicity, gender and other demographic factors.

o State assessment results by performance level, showing two-year trend data with
comparisons between objectives and actual performance for each student group.

o Graduation rates for secondary school students

o States have discretion to include any other student achievement indicators it
deems necessary.

o Performance of school districts on Adequate Yearly Progress measures, including
the number and names of schools identified as in need of improvement.

o Professional qualifications of teachers in the state

e School District Report Cards - School districts also must prepare and disseminate annual
report cards that include:

o Student achievement for each district and school disaggregated for the same
student subgroups as with the State Report Cards.

o Schools identified for improvement.

o Qualifications of teachers at the school.

e  Other Parent Notifications — Schools must provide information to parents on:

o Language development including notification of placement within the English
Language Development Program as well as a description of the program.
o Public School Choice

o Invitation to parent’s to participate in the District or School Parent Involvement
Policy Process

o The School — Parent Compact

o Annual Notice of Supplemental Services

o Notice of Unsafe School and request for transfer

o Access to Student Information by Military
e Parents have more choices:
o Parents can transfer their child from failing schools to better-performing public
or charter schools.
o Supplemental education services will be provided to low-achieving
students (these include private tutoring and after-school or summer
programs).

3 US Department of Education, “A New Era in Education”, http://www.ed.gov/nclb/overview/intro/presentation/edlite-slide001.html
4 US Department of Education Web Site http://www.ed.gov/index jhtml
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Parent Notification and Attendance

Parental absence notification produces the greatest direct effect in reducing student
absences. Attendance notification and parental-involvement calling has been shown to increase

attendance.
A study was made of a Brogklyn, New York high [~ High School District
school that had average daily absences of nearly 83.00% -
one in four students. An automated calling system | .. e
was tied into school attendance software that
automatically notified parents the day of their | “*" =
student’s absence. The net result of the program % B0.00% Sl
was a 13% decrease in absenteeism versus the | g
. 5 T
previous year. -
After  implementing a  SchoolMessenger T™.00% EI I
automated calling system, the Bronx High School 76.00%
DiStI‘iCt found Similar I'eSl,lltS in increased 1995-96 1996-97 1997-08 1996-29 1999-00 2000-01 2001-02 2002-03

attendance (see graph at right). ¢

In line with these studies, the California Department of Education (CDE) states that “students and
parents who understand their responsibility to maintain good school attendance” are critical to
achievement. The CDE devotes the largest share of its attendance-increasing efforts to issues of
parental involvement, stressing that parents have the greatest influence on their student’s attitude
towards education.

Attendance a Leading Precursor of Achievement

Students who increased attendance by 1% were likely to raise their scores on state reading and
math tests at least 1%.* In an impact report studying the link between attendance and performance
in elementary and middle schools in New York City, the Division of Assessment &
Accountability stated that “student attendance explained as much as 13.9 percent of variation in
students’ reading and mathematics test scores.”

* David E. Gullatt and Dwayne A. Lemoine. “Truancy: Whats a Principal to Do?,” American Secondary Education, v.26, no.1, 9.
 New York City Department of Education, Statistical Summary Web Site http://www.nycenet.edu/stats/

7 California Department of Education. School Attendance Improvement Handbook, 2000, 12.

8 Robert C. Johnson. “As Studies Stress Link to Scores, Districts Get Tough on Attendance,” Education Week, v.XX no.7, 2000.

9 New York City Department of Education, Division of Assessment & Accountability, FLASH RESEARCH REPORT #3 Impact of
Student Attendance, Teacher Certification and Teacher Absence on

Reading and Mathematics Performance in Elementary and Middle Schools

in New York City, http://nycenet.edu/daa/reports/flash_report 3.pdf
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In Minneapolis, a recent study found that students who
were in class 95 percent of the time were twice as likely
to pass state language-arts tests as students with
attendance rates of 85 percent (see graph at right).'

Attendance Pays Off
With Higher Passing Rates

. o . 58%
Students in the Rochester, New York district scoring 50+ 0

greater than 85% on state English tests had attended
school an average of 93% of the time. Students scoring
far lower, below the 54th percentile, had attendance
rates of 85% and lower."!

Passing Rate
] 8

A discussion of the relationship between parental 10
involvement, attendance, and achievement would not be
complete without a reference to one of the most
accomplished authors on the subject, Stuart Biegel. A
professor of education and law at the University of
California Los Angeles, Biegel is a court appointed monitor of San Francisco’s public schools.
Biegel reports:

" Attendance

SOURCE: Minneapolis Public Schools, 1997-98 school year.

It is clear that those working with young people on a daily basis can identify a variety of time
tested strategies that can help improve attendance. These range from...building working
relationships with parents to close monitoring of student attendance on a day-to-day
level....We have noted to this Court that school attendance is a central, Archimedean point on
which academic achievement turns.... Focus on improving attendance figures, then the
academic achievement will inevitably go up.'?

Comprehensive parental involvement programs, with an emphasis on absence notification, offer
perhaps the most direct benefit when working to meet the performance requirements of No Child
Left Behind.

NCLB requires parental involvement

Local education agencies are required to reserve 1% or more of their allocation to carry out parent
involvement activities, including seeking parental input and providing parents with timely
information about programs (Sec. 1118).

Two-way communication between the home and the school is the critical component to
increasing parental involvement. Such efforts promote a collaborative environment in which
parents gain confidence in the school’s attention to their child’s education, while the school
empowers families with relevant information.'

87% of students who earned A’s or B’s reported that their parents were involved in their
homework. More than 75% of these parents also talked to their child about their school lives.
50% of students with grades lower than C reported that their parents were not involved with
their schooling.”*

' Robert C. Johnson.

' Robert C. Johnson.

2 Stuart Biegel. “The Interface Between Attendance, Academic Achievement, and Equal Educational. Opportunity,” The Report of the
Consent Decree Monitoring Team, Report #17, conclusion.

'3 Nancy Hesman Krueger, Ed.D. “A Parent-School Plan is Needed to Foster Parent-School Relationships,” The Delta Kappa Gamma
Bulletin, v.65 no.1, 9.

' Elizabeth Bell. “Parents as Teachers,” San Francisco Chronicle, February 9, 2000, front page.
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Connecting With Parents

Informing Parents

The aim of providing parents with information is to get parents more involved in their child’s
education. As ample research has shown, parental involvement is important for many reasons.
The two reasons highlighted here are: increasing student self-esteem and sharing the burden
of accountability — thereby raising levels of achievement.

If you divide parents into three categories, those that are very involved, those that aren’t involved
at all and those in the middle, the greatest opportunity for improvement is the middle group.
There have been some very innovative solutions put forth recently that attempt to address this
middle group. In California, the Nell Soto Grant" gives money to schools for the sole purpose of
teachers going into the homes and evaluating the environment to see how it can be improved to
foster learning.

Recently the Director of the Office of Family Engagement, within the Federal Department of
Education, spoke about this very issue. He said that their number one problem was the fact that in
most circumstances he finds himself preaching to the choir. They need to find ways to connect
with the hard to reach parents, to ignite the spark and get them involved.

Yet, with fewer and fewer available resources we have to look to alternatives as well.

Increasing Parental and Community Involvement

Schools must actively enlist the support of parents and create an environment that is more
personal and inviting. This often requires a shift in the organizational culture so that the structure
is less hierarchical and more inclusive, thereby fostering input from all parts of the community.
This is especially true in secondary schools where parent participation tends to decrease. Schools
can solicit parent input to help design curriculum, assessment, and course scheduling. Community
members can form teams to research and identify best practices. Families can be recruited to
actively participate in fundraising efforts, which has the two-fold benefit of increasing much
needed resources for the school as well as building a network of trust. This network reinforces the
links not only between the school and the parents but creates new links between the families
themselves. This provides the community with a broader support base and takes some of the
responsibility for providing this support off of the schools.'®

' Frequently Asked Questions / Nell Soto Parent/Teacher Involvement Program

(Senate Bill 33) http://www.cde.ca.gov/fc/family/nellsotofaq.html

16 Family Involvement in Children's Education - Successful Local Approaches, An Idea Book - October 1997
http://www.ed.gov/pubs/FamInvolve/index.html
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Raising Awareness

Principals and other school leaders often feel that

marketing and public relations are becoming a key Crisis Preparedness
part of their job descriptions.'” The goal of raising
awareness iS to imprOVe the educational System 74% of schools do not educate parents or communicate effectively

on school safety, security or crisis planning.

through community support. Increasing awareness
in the community is important for several reasons.

First, grants and fundraising are directly tied to
awareness. The greater the knowledge of what the
school is doing and what obstacles the school is
facing, the greater the ability for the community to
provide the necessary resources. Second, schools
are obligated under NCLB to make certain
information available to parents. We should look at
this as an opportunity to provide the community with valuable information on what schools are
doing to improve education not just in response to NCLB but as a reflection of the care and
concern that we have for every child. Third, in times of emergency or when any negative
information surfaces, schools must be the ones to control the information that the community
receives. In this way educational institutions can make sure that the public receives correct and
accurate information.

74%
Not Prepared

SOURCE: CNN.com, Survey - Schools Unprepared For Terrarism, October 7, 2002.

Relationship Technology

Sharing Information

Let’s take a look at what we gain by adding relationship technology solutions to the process of
sharing information:

Consistency of message

Speed and consistency of delivery
Broadcast to large audiences
Enabling of two-way communication

goFP

Technology can assist in both automating communication at regular intervals and creating
consistency in delivery, a component of which is publishing the information where people can
find it. Using relationship technology, Williston Middle School was able to use the district
spokesperson (who the community recognized from televised press announcements) to deliver
automated phone calls to the parents. By using a recognized pattern, in this case a recognized
voice, this school was able to increase the effectiveness of its message delivery.

Communication involves both talking and listening. This is part of the human interaction that is a
necessary and integral part of increasing awareness and parental involvement. Technology can
also assist schools to make communication more bi-directional. Surveys allow administrators to
take the pulse of their community. Technology can assist to create, implement and collect data
from surveys.

In another school, because of reports showing the excessive tardiness of a student, as well as
reports showing attempts made by the school to call the parent of that student, the parent was able

17 National Association of Elementary School Principals Today's Principal Goes to Market Communicator, PR Primer » February
1999 » page(s) 5-6 by June Million, NAESP Director of Public Information http://www.naesp.org/ContentLoad.do?contentld=239
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to take actions to deal with the problem behavior. Because of the strong link between attendance
and test scores this cause and effect relationship serves to increase student achievement and self-
esteem. At the same time by allowing parents to become more involved it allows educators and
administrators to share the burden of accountability.

Not only can technology increase the speed with which information is disseminated it can
increase the frequency of short messages, like attendance notification, without significantly
increasing the burden on educators.

One should always be cautious when looking to technology. It certainly can be a key component
but it must be integrated into a coherent strategy for including parents in their child’s education.
The key is to identify repeatable tasks where technology can offload the burden from educators
and allow them to focus on interaction-intensive situations. As a result technology becomes
dependant upon the human interaction, and because of the commitments placed on educators,
increased human interaction demands support from technology. In the end the combination of
these approaches builds a powerful bridge between schools and parents.

Increasing Awareness

Relationship technology allows education professionals to focus on more meaningful interactions
and automates the more routine but still very necessary tasks schools need to accomplish.

Relationship technology is also very good at doing the same thing (or very similar things) over
and over again. We are able to benefit from this repetition by creating consistent messages that
are easier to remember and easier to identify. With the glut of information we must compete to
get the attention of the community. As an example, most people already feel overwhelmed by the
sheer volume of e-mail they receive. One study estimated that within the next few years that
number will increase to forty times the current amount.'® The lesson is, we must create a
consistent delivery so that the community can count on seeing similar messages at regular
intervals.

Communication Methods — Active and Passive

Relationship technology such as web sites, surveys and bulletin boards (on-line and dial-in) can
allow teachers and administrators to focus on more meaningful dialog with parents of students
and others in the community, and use tools to disseminate more routine information.
Communication strategies should include both active methods which rely on the school to push
the information to the parent (e.g. phone calls, letters) as

well as passive modes which depend on the parent to reach Percent of U.S. Households with a
out for the information (e.g. websites). Telephone and Internet Use (2002)
One must also remain sensitive to the digital divide, Internet

remembering that the approach must encompass traditional
tools such as the telephone, mail and backpack delivery
services. Even though the percentage of students using
computers in the school is increasing rapidly, the digital
divide still exists in the home where 41 percent of blacks j 7 7 7 7
and Hispanics use a computer compared to 77 percent of | ° e
whites 1 9. SOURCE: NTIA (USDOC)

Telephone

'® Richard Saul Wurman, information Anxiety2, page 6
' Internet Access Soars in Schools, ED, http://www.ed.gov/news/pressreleases/2003/10/10292003a.html
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As an example of how relationship technology increases two-way communication, let us examine
the case of Westside High School, which felt that only a minority of the parents were aware of
what was going on at the school. After implementing SchoolMessenger, the majority knew about
all of the schools important events. They used relationship technology to, among other things,
inform parents about fundraising activities, PTA meetings and parent nights. As a direct result,
parental involvement improved and specifically parent volunteer hours increased 10%.

Summary

No Child Left Behind hoped to achieve increased accountability through a process of
identification, action and notification — a process that depends on sharing information. Increased
communication is even mandated by NCLB.

Faced with increased demands and winnowing resources, institutions adopt relationship
technologies that increase the flow of information from the school to parents, who ultimately
make the largest difference in increasing their child’s success.

The role of relationship technology in reporting and publicizing information is to build
consistency of message and consistency of delivery, increase the speed of transfer of information,
and automate a process which helps to balance administrative demands with instructional
leadership.

The opportunity has emerged for a national dialogue involving the community in creating a better
educational environment. In institutions that are overburdened, relationship technology must
account for a large part of the responsibility for increased communication. At the same time, the
debate must be focused on instructional leadership where educational professionals can make a
significant difference. And by combining these two approaches — relationship technology and
educational leadership — we can truly accomplish something meaningful in raising student
success.
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Where to Go for More Information

The Department of Education has set up a website to clearly explain the legislation at
http://www.ed.gov/nclb/landing.jhtml. The website includes frequently asked questions, state-
by-state information, and numerous other resources. There is an associated toll-free number (1-
888-814-NCLB).

Information on grants can be found on the web site of the Office of the Chief Financial Officer at
http://www.ed.gov/about/offices/list/ocfo/grants/grants.html as well as a web site devoted to
electronic grant information at http://e-grants.ed.gov/egHome.asp

Help for assessing specific technology needs is available from the report “Technology in Schools,
Suggestions, Tools and Guidelines for Assessing Technology in Elementary and Secondary
Education” at http://nces.ed.gov/pubs2003/2003313.pdf. Discussions of issues regarding
information technology can also be found at the ERIC Clearinghouse on Information and
Technology http://www.ericit.org/

"Scientifically based research,” a term used over 100 times in the legislation, is a topic that is
leaving many educators looking for clarification. For more information see the Offices of
Scientifically Based Research at
http://www.ed.gov/nclb/methods/whatworks/research/index.html?exp=0

For information on how NCLB effects school principals visit the National Association of
Elementary School Principals at http://www.naesp.org/

A weekly report on NCLB for parent leaders is available from the National Coalition for Parent
Involvement in Education at http://www.ncpie.org/Resources/nclbactionbriefs.html

About the Company

For more information and resources, contact:

SchoolMessenger
888-527-5225
schoolmessenger.com/nplb
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